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CHAMPS:
Classroom Management that Works!!
The goal of positive behavior support is not “perfect”
children. Rather, the goal should be the perfect
environment for enhancing their growth. John Marzano
Discipline problems have always been and will continue to be a leading cause of
frustration for teacher
Historically, behavior management has consisted of trying to ____________
students behave.

The Big Picture
An effective classroom management plan prevents misbehavior and is continually
refined to help students become increasingly ___________________, responsible,
motivated, and _________________ engaged in instructional activities.
STOIC is an adjective meaning “_______________________________________,
especially showing admirable patience _______________________________in
the face of adversity.”
STOIC represents five variables you can experiment with to try to guide students
toward the goal of respectful, responsible, motivated, and highly engaged
behavior.
1. S_________________ (organize) your classroom to prevent misbehavior.
§

The way a setting is structured has a big impact on the ________________ and
__________________ of people in that setting.

§

________________________ and _________________________ routines.

§

__________________________ of the classroom.

§

_____________________________ and _____________________________.
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§

Overall ____________________________ of the room.

2. T___________ your expectations regarding how to be successful within the
structure that you have created.
Effective teachers __________________ teach students how to
behave responsibly and respectfully in the classroom.
BE CLEAR! LEAVE NO DOUBT!

3. O__________ whether students are meeting expectations (monitor!).
•
•

In the short run, this means circulate and visually scan.
In the long run, this means collect and analyze meaningful data on student progress.
Supervise:
ü _________________________________________________________________
ü Watch for praiseworthy behavior.
ü Use _________________ to nip early stage misbehaviors.
ü _________________________________________________________________

4. I___________ positively with students.
•

Provide frequent ____________________________attention to build relationships.

•

Provide frequent, age-appropriate positive feedback to acknowledge students’ effort
to be successful.

5. C___________ misbehavior fluently (briefly, calmly, consistently,
immediately, and (as much as possible) privately).
•

B_______________ corrections maintain instructional flow and reduce the degree of
disruption the misbehavior causes.

•

C_______________ corrections model responsible ways to deal with conflict, avoid
escalating emotional intensity, and keep your blood pressure at reasonable levels.

•

C_______________ corrections allow you to be on “automatic pilot” and
demonstrate to students you are fair and equitable.

•

I________________ corrections prevent minor misbehavior from becoming major
misbehavior.

•

Reasonably ___________________ corrections model respect and help maintain the
student’s dignity—while still addressing the problem.
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Four Basic Beliefs:
1. Classroom _______________ has a huge impact on student behavior; therefore, teachers
should carefully structure their classrooms in ways that prompt
____________________ student behavior.
2. Educators should ____________ _______________ students how to behave responsibly
(i.e., be successful) in every classroom situation.
3. Educators should focus more time, attention and energy on _____________________
responsible behavior than on responding to __________________________________.
4. Educators should ________________ their ____________________ to misbehavior to
ensure that they will respond in a brief calm, immediate, and consistent manner.

There is one absolute rule within the CHAMPS approach—
students should be treated with dignity and respect. Belittling or
ridicule has no place in the effective teacher’s repertoire of
behavior support practices.
Basic Concepts of Behavioral Interventions
• Ninety+ years of research on behavior has repeatedly shown:
³

Behavior is ________________________________.

³

Behavior can be _____________________________.

³

___________________ behavior change is more likely with ___________________,
rather than punitive techniques.

³

No student should be intentionally or unintentionally ______________________ or
belittled.

Survey Time
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Classroom Management and Discipline Planning questionnaire (Teacher’s Needs)

I work best with (high)(medium)(low) structure.
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Classroom Structure : Using a pencil sharpener
Low Structure

Medium Structure

High Structure

Expectancy X Value = Motivation
Expectancy – the degree to which an indiviual expects to be _________________________.
Value – the degree to which an individual _________________ the rewards that accompany
success of the task.
Expectancy Rate _____ X Value Rate _________ = 100% motivation
Expectancy Rate _____ X Value Rate _________ = ____% motivation
Expectancy Rate _____ X Value Rate _________ = ____% motivation
Expectancy is based on the _____________________ perception. Find out what they ______do.
Which pieces do they ______________?
_____________________on that.
Now think like a student…….
Activity

Expectancy

Value

Motivation

Video Games
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Effective research says:
1.
2.
3.
4.
5.
6.

Classroom Rules:

J Stated ___________________________
J Should be specific and refer to ___________________ behaviors.
J _________________ your rules using positive and negative examples.
J Applicable throughout the ______________ class period.
J _______________ in a prominent, visible location.
THE EFFECTIVE TEACHER (Wong and Wong)

Fdevelops _____________________ for every possible circumstance.
F___________________ those procedures
F___________________ those procedures
F___________________ those procedures
PREPARES, PREPARES, PREPARES
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Characteristics of an Attention Signal:
1._____________________________

3. ______________________________

2._____________________________

4. ______________________________

Implementing the Attention Signal
F Use your attention signal when you need to get everyone’s ____________________.
F Insure that the students have been __________________ and _________________
how they are to respond.
F After giving the signal, wait until you have the attention of _________ of the students.
F Give the attention signal _______ more time, if needed.

Classroom Activities:
Ø Teacher directed
instruction
Ø Independent seat work
Ø Class discussions

Ø Cooperative group work
Ø Taking tests/quizzes
Ø Arrival and dismissal
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C – CONVERSATION
Can the students talk to each other during this activity or transition?

VOICE LEVELS
Developing voice levels allows you to specify the voice level students are expected to use during
a particular activity.

• 0= ________________________________________________
Ex.: taking a test, listening to a concert

• 1= ________________________________________________
Ex.: Asking another student a question during allowed conversation during
independent work time

• 2= ________________________________________________
Ex.: 2-3 students walking down the hall, 4 students working in a cooperative group

• 3= ________________________________________________
Ex.: A student giving a report, a teacher teaching class

• 4= ________________________________________________
Ex.: Cheering at a football game

H– HELP

How do students get help?
In your classroom, students get help by…..

A- ACTIVITY

What are students doing?

M – MOVEMENT

Can student move about?

P – PARTICIPATION

How do students show they are participating?
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CHAMPS Classroom Transition Worksheet
Transition: _____________________________

Conversation
• Can students engage in conversation with each other during this transition? If yes, at
what voice level?

• If yes, clarify how (so that they are keeping their attention on completing the
transition).

Help
• How should students get questions answered during this transition?
• How should students get the teacher’s attention?

Activity
• Explain the transition. What will be different afterwards (e.g., change in location, use of
different materials, etc.)?

• Include time criteria (i.e., how long it should take).

Movement
• If the transition itself DOES NOT involve getting out of seats, can students get out of
their seats for any reason during the transition?

• If yes, what are acceptable reasons? £ Sharpen pencil

£ Restroom
£ Drink
£ Hand in or pick up materials
£ Other: _________________

• Do they need permission from you?

Participation
• What behaviors show that students are participating fully and responsibly in the
transition?

• What behaviors show that a student is not participating appropriately in the transition?

Expectations:
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__________________________: CHAMPS posters
__________________________: 90% of the students comply with the posted
expectations.

TEACH VS. TELL:

Overtly teach students your expectations.
1.
2.
3.
4.
5.

Overtly Teach
______________________________
Practice
Reteach/Review/Remind
______________________________

THREE STEP PROCESS FOR COMMUNICATING EXPECTATIONS

Class-wide Motivation System:
LOW STRUCTURE

MEDIUM STRUCTURE

HIGH STRUCTURE
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Behavior Management Principles
Structure your class to promote responsible _____________.
Effectively ______________ responsible behavior.
Effectively _________________ to irresponsible behavior.
If consequences resulting from a parricular behavior are perceived as pleasant, that behavior will
________________________ or occur more frequently.
If consequences resulting from a particular behavior are perceived as
_________________________________, the behavior will __________________ or occur less
frequently.
CORRECT RULES VIOLATIONS:
_____________________________ your responses to misbehavior
Instructional - Teach the consequences.
Be ___________________________________________.
Make sure the corrective ______________________ fits the ___________________________
and frequence of the misbehavior.
Plan to implement the responses _________________________________________.
Plan to interact with the student _______________________ without arguing at the time of the
misbehavior.

It’s not the SEVERITY of your consequences
that will make them effective,
it’s the CERTAINTY.
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Reinforcement and punishment are effects.
Effects either ___________________________ or _______________________ behavior
Ratios of Interactions:
The single most important thing a teacher can do to improve the overall behaviors
of a student in their classroom is ________________________________________________________________
______________________________________________________________________________________________________
Formula : Interact with every student at least __________ _____________ more frequently when
a student is behaving _________________________________________________ than when the student is
behaving ________________________________________________________.
Corrective Interaction Formats:
1.

Positive Interaction Formats:
1.

2.
3.
2.
4.
5.

FEEDBACK
Ø
Ø
Ø
Ø
Ø

When you teach students how to behave, you dramatically
increase their chances of having a productive year.
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